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SCHOOL CONTEXT 

- Four class primary with PAN of 15, serving local villages of Froxfield, Colemore and Privett (37% of pupils); other pupils live in surrounding 

villages and Petersfield town. 

- Majority from socially and economically advantaged backgrounds with 9% identified as disadvantaged (6 PP & 3 PP+). 

- The school changed from infant to primary in September 2013. Children joined the school in all year groups resulting in some small 

cohorts. The numbers and level of mobility have been more stable since September 2017. 

- Numbers on roll have grown from 31 in September 2012 to 103 in September 2018. 

- The school had its 1st year 6 cohort in 2015 (3 children), had 9 children in year 6 in 2016 and 10 children in both 2017 and 2018. The current 

year 6 consists of 12 children. 

- The school moved from a 3 to 4 class structure in September 2016. 

- In September 2017 moved to what we hope will be our stable class structure – Class 1 – R/1, Class 2 – Y2, Class 3 – Y3/4, Class 4 – Y5/6 

- High levels of mobility – stability 60% compared with 85.7% nationally. Large percentages of the year 6 cohorts in 2016 & 2017 joined 

school outside usual admission round.  

- A number of children leave the school before the end of KS2 to move to independent schools. 

- Before school ‘toast club’ is provided by the school  

- Close links with local church and within the community 

- The school achieved an Outstanding SIAMs Inspection in November 2017 

 

 

HEADLINES DATA 
- GLD fell from 78.6% in 2017 to 73.3% in 2018 – to increase % achieving GLD the focus for the school is on the development of early writing, 

with a particular emphasis on boys.  

- Phonics screening increased from 81% in 2017 to 88% in 2018. There were 2 children in 2018 who did not meet the standard. One of these 

moved to the school from Scotland at the start of year 1 and had no previous schooling.  

 

- End of KS1 teacher assessment results were: 



3 
 

 WTS EXS+ GDS 

 

S
ch

oo
l 

2
0

18
 

S
ch

oo
l 

2
0

17
 

N
at

io
na

l 

2
0

17
 

S
ch

oo
l 

2
0

18
 

S
ch

oo
l 

2
0

17
 

N
at

io
na

l 

2
0

17
 

S
ch

oo
l 

2
0

18
 

S
ch

oo
l 

2
0

17
 

N
at

io
na

l 

2
0

17
 

Reading 6% 13% 24% 94% 87% 76% 38% 33% 25% 

Maths 19% 20% 25% 81% 80% 75% 31% 20% 21% 

Writing 19% 20% 32% 81% 80% 68% 19% 7% 16% 

 

-the focus on more able maths has had a positive impact on attainment in 2018. This needs to be embedded next year and there needs to be a 

continued focus on writing at GDS. 

End of Key Stage 2 result: 

 

 

 

 

 

 

 Reading Writing Maths SPAG 

2017 School National School National School National School National 

80% 71% 60% 76% 80% 75% 70% 77% 

2018 School National School National School National School National 

90% 75% 90% 78% 90% 76% 90% 78% 
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Achievement at GDS based on 2017 thresholds 

 Reading Writing Maths SPAG 

2017 School National School National School National School National 
50% 25% 30% 18% 20% 23% 50%  

2018 School National School National School National School National 

50%  40%  40%  60%  

 

Average scaled score 2017 & 2018 (based on 2017 Thresholds) 

 Reading Maths SPAG 
School National School National School National 

2017 107.1 104 104.5 104 107.1 106 
2018 108 105 106 104 109 106 

 

Progress data 

 2017 2018 

Pupil Count 9 8 
Reading +3.96 +1.8 

Writing +2.31 +2.5 
Maths +1.65 -0.1 

 

-2018 results showed a good improvement on 2017 in terms of attainment  
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-The 2018 cohort was high performing at KS1 with 5/10 in the high prior attainment band and 3/10 in the middle prior attainment band (2/10 

had no prior attainment data) 

-Attainment at EXP is strong across the board with 90% achieving EPX in R,W and M combined 

-Attainment at GDS in all subjects is good but attainment at GDS in R, W & M combined is only 10%. This is a focus for improvement in 

2018/19. 

-Progress in maths, particularly for the more able continues to be an area for improvement  

 

WHAT DO WE DO DIFFERENT FROM OTHER SCHOOLS? 

 

What is different What is the impact 

Our motto of ‘A place where children love to learn’ underpins 
our school aims and pupil and staff expectations 

All stakeholders contribute to our values and support our belief that happy 
and healthy children, who feel safe, will learn best 

Children taught in four classes (3 are mixed-age) Teachers’ know all children well. Younger children find transition easier and 
older children rise to the challenges given 

The school has a yurt and Garden Library within its grounds. Improved our library provision and resources.  
Additional space for group work, music lessons etc. The yurt is used as a 
quiet space at lunchtimes and also for clubs (eg. Adventurers and French). 
Has enabled the school to provide a wider range of activities. 

There is a strong Friends of Froxfied with a Parent 
Representative for each year group 

Everyone has a voice and say in many aspects of school and can influence 
and shape its future 

Active School Council Children play a key role in initiatives across the school (eg. Toilets for 
boys/girls, lunchtime arrangements, clubs etc) 

Focus on Growth Mindset Children see themselves as ‘Growing Learners’, are confident to make 
mistakes and understand their role in their own learning 

Strong Small Schools Cluster  Partnerships and school to school support and developing deeper working 
including Able and Vulnerable child workshops, sporting opportunities, head 
teacher networks and cross school moderation and coaching 

Sporting Opportunities The school is a member of 2 sports partnership and offers a range of inter-
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school sports opportunities throughout the year for children from year R to 
year 6 

Focus on outdoor learning including trips and visits Learning is contextualised for the children through a range of memorable 
experiences 

Curriculum planned around cross-curricular learning clusters The curriculum is engaging and varied, linked to concrete experiences to 
motivate and engage children. Clusters are planned to fit with children’s 
interests 

Whole school art and concept days High quality work is produced in these subjects as children are able to be 
immersed in the subject over a longer timescale  

Swimming offered each year to every KS2 child Increased water confidence and strong swimming skills by the end of KS2. 
Children involved in two annual galas. 

Wide range of extra-curricular opportunities, especially for the 
size of the school 

Children have a rich and varied curriculum which is further enriched by the 
extra-curricular opportunities. 

Residential visits annually for children in years 4,5,6. Children develop their self-confidence, independence and teambuilding 
skills. Provides opportunities for activities which children may not otherwise 
have. 

The School’s Golden Rules are based on its Christian Values Children care about each other and their teachers. There is a strong feeling 
of care and respect among all members of the school community making the 
school a happy place to work and learn 

One-to-One Conferencing Children have a good understanding of what they are doing well and their 
next steps. They know their targets and how to achieve them. 

No Shoes Policy Following a review of research, the school introduced a ‘No Shoes in Class’ 
policy in September 2017. 
Children are calmer moving about the school and in the classroom. Children 
feel more comfortable in class. 

The Golden Mile Children enjoy the running and parents believe it is a good idea. The school 
has had numerous successes against much bigger schools: 3 children 
representing the District in cross-country, 2 medals in The Butser Hill 
Challenge 
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COMMUNITY 

- Wide range of extra-curricular clubs run by parents, outside providers and school staff eg. Russian, Forest Schools, sports, cookery, music. 

- Partnerships with other Education establishments such as Winchester University, Perins Sports Partnership, Havant Sports Partnership, 

Petersfield & Local Schools and the Small Schools Cluster 

- Governors actively involved in working with and supporting the school community including: mini-bus driving, helping in class and with 

visits and residentials, judging individual projects, fundraising activities, support with school productions and as a point of liaison between 

the school and the local community 

- Links with local groups which support education e.g. Petersfield Museum, Hinton Aphner, Field Farm Project and local businesses eg. 

Barnsley Workshop, Tesco, local bakery 

- Strong links with the local church including weekly services held there and clergy frequently in school 

- Involvement in supporting the village community: Froxfield Fete, Firework Night, Ignite Services, Carol Service, Operation Christmas Child 

- School and parish links with Anomabo in Ghana 

- Charity events take place throughout the year eg. Children in Need, Save the Children 

- Members of the local community are involved as Volunteer Readers in school 

- Members of the community invited into school for events eg. Queen’s birthday tea party, Sports Days, Open Mornings, celebration 

services, May Dancing, linked to topics. 

 

EXPERIENCES WE OFFER OUR CHILDREN 

- Wide variety of opportunities to be active and involved in a range of ways: Golden Mile, School Councillors, Librarians, Worship Monitors,  

Sports, Clubs, ambassadors, buddies, playleaders, etc. 

- An engaging cross-curricular curriculum built around children’s interests through the use of key questions, and linked to real life 

experiences 

- Developing links with schools in differing circumstances  building on our established link with school in Ghana and school in Havant 

- Weekly celebration services recognising pupils achievements socially and academically 
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- Positive and happy playground environment with a wide range of resources and activities available 

- A small school ethos, linked to our Christian values, where all children are known and valued as individuals 

- A wide range of trips and visits/visitors planned for all year groups across the curriculum 

- A range of opportunities for planned learning experiences outside the classroom 

 

 

Overall impact of our Community involvement and Experiences for our children: 

Children are very aware of their local community and they support the school; it supports our teaching of British Values and SMSC as we are 
able to draw on these as actual examples to use with the children during lessons, in circle times, collective worship etc. 

 

PROGRESS SINCE THE LAST INSPECTION (NOVEMBER 2014)  
 

Target:  Improve teaching to outstanding levels by ensuring that:  

-pupils consistently remain focused on their work to help improve their learning  

-all pupils correct their work and make the improvements that their teachers suggest  

-there is consistently additional challenge for the most able pupils in all learning. 

 

Adviser Comments (February 2016): 

 ‘At the beginning of the lesson all children readily looked at teacher’s feedback marking and responded by improving their work.’ 

 

‘The teacher knew the children well and so was able to differentiate her questioning and target her teaching to individual children. She 

demonstrated sound subject knowledge, communicated very clear expectations, modelled examples of what was wanted and used 

children’s work as exemplars.’ 

‘All children exercised high levels of autonomy and engagement…….They listened well to the teacher’s explanations and showed the 

confidence and resilience to try for themselves.’ 
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Adviser Comments (February 2017): 

‘Children are given time to respond to marking and there is evidence that this moves their learning forward.’ 

‘Marking and feedback are strong but there are some inconsistencies.’ 

‘The children are well behaved and try hard….at times they are too passive and over-controlled in parts of lessons.’ 

 

Adviser Comments (February 2018): 

‘Teaching across the school is consistently good or better.’ 

‘Teachers plan lessons that engage pupils and are well-matched to their ability.’ 

‘Teachers think carefully about pairings and groupings in lessons and look for ways to extend the middle attaining groups.’ 

 

WHOLE SCHOOL KEY AREAS FOR 2018-2019 

1) The Quality of Teaching, Learning and Assessment 
- Improve provision in maths  
- Review the provision for the teaching of writing in EYs to ensure the most and least able children are making maximum progress  
- Improve provision for MFL across KS2 
- Refine the assessment systems used across the school including: termly trackers and processes for SEN children for reading, writing and maths and 

the systems used to demonstrate progress across a broader curriculum. 
- Continue to improve teaching, learning and assessment through the implementation of an on-line monitoring tool. 

 

2) Leadership and Management 

- Continue to develop the role of middle leaders, focusing on monitoring provision within their subjects and using their findings to further improve 
provision 

- Continue to develop provision in non-core subjects to ensure there is academic  rigour in skills progression 
- Continue to further improve the school’s provision as a church school 
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3) Personal Development, Behaviour and Welfare 

- Continue develop children’s learning behaviours with a focus on developing their resilience and positivity, and an understanding of how this will 

help them to be the best possible learners. 

- Continue the drive to improve attendance and reduce unauthorised absence and lateness through consistently and rigorously following Hampshire 

procedures for penalising absence and continuing to implement schools systems for rewarding good attendance. Improve attendance of SEN and 

disadvantaged children to at least in line with national average. 

 

4) Outcomes for Children 

- Continue to raise attainment in Early Years so that: 

- More children achieve the expected standard in writing 

- More children are exceeding expectations by the end of Year R 
- Continue to raise attainment across KS2 by improving the progress more able children make in maths and the percentage of children making at 

least expected progress in writing. 
- Continue to raise attainment across a broad and balanced curriculum ensuring children achieve a standard in the foundation subjects comparable 

to their achievement in English and maths. 
 

 

EFFECTIVENESS OF EYFS – overall judgement Good 

 

“Reception children are making very good progress. The environment is enabling and there is an appropriate balance between focussed 

teaching, child initiated learning and focussed intervention.   The teaching team are reflective and focussed on the children’s interest and 

progress. Direct teaching is fun, explanations are clear and supported by wall displays which are referred to by the children. Children 

enjoyed learning in both the indoor and outdoor environments. The EY team use observations to shape their questioning and review 

children’s responses to inform their practice and enhance provision. During child- initiated play teachers and teaching assistants were 

observed making well timed interventions that capitalised on children’s interests to move learning forward.  All children exercised high 

levels of autonomy and engagement.  They sustained interest when choosing to work alone” LLP Report, Feb 2016 
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‘Children have access to a rich learning environment which allows adults to observe how children learn best. This is then used to plan 

experiences that are intrinsically motivating for the children.’ EYs Moderation Report 2018 

 

Achievement in EYFS 

- Typically pupils enter with age-related expectations in most areas, although the majority enter below age-related expectation in literacy. 

School based data shows that children make expected or better than expected progress in all areas of learning 

- Attainment and progress in reading is a strength 

- 73.3% of children achieved ARE in 2018 compared to 76.8% in 2017  

- The Average point score for the school was 36.9 in 2017  

 

% of children, by group, achieving a ‘good level of development’ - 2017 

 All Boys Girls PP FSM 

School 78.6% 75% 83% 0% *  

Hampshire 75.7%    0%* 

National 70.7% 64%   78%  15% 

 

- There was 1 PP/FSM child in the 2017 cohort who did not achieve a good level of development due to not achieving the ELG in writing. This 

child is an August born girl and is being monitored closely through pupil progress meetings and involved in small group phonics 

intervention 

- Progress and attainment over time are judged as good although attainment in writing is lowest and is a target for school improvement 

- On-going assessment is used effectively by all adults to identify next steps for individual children, with personalised provision to meet the 
needs of all learners 

 

 

% of children, by group, achieving a ‘good level of development’ - 2018 

 All Boys Girls PP FSM 

School 73.3% 50% 89% 100%  (1) - 
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Hampshire      

National 71% 64% 78%   

 

- Progress and attainment over time are judged as good although attainment in writing is lowest and is a target for school improvement 

- Attainment of boys in writing is an area for school improvement as well as attainment of more able children 

- On-going assessment is used effectively by all adults to identify next steps for individual children, with personalised provision to meet the 
needs of all learners 

- The focus on our school improvement plans is to review provision in writing for boys and more able (see SIP 2018) 
 

‘We could not be happier with the introduction to Froxfield School.  We feel very well informed on all aspects of school life  and how they 

have settled in to date.  Thank you for all your efforts in making this such a seamless process for the children and us as ‘nervous’ parents!’ 

(Parent Questionnaire Nov 17) 

Teaching in EYFS 

- Teaching in Early Years is good. The teacher is supported by strong EYs Assistant 

- Effective transition arrangements, including visits to all feeder nurseries, mean that children settle quickly into school 

- Additional school visits are planned for more vulnerable children 

- Experienced teacher provides consistently good teaching, supported by a highly effect Early Years Assistant,  resulting in highly effective 

support and learning experiences 

- Both have deep understanding of the developmental and learning needs providing a rich range of activities to stimulate and engage 

- Assessment opportunities are embedded throughout 

- Increased level of staffing has further enabled us to personalise our curriculum and learning opportunities 

- Effective partnership with parents supports learning and progress in school – Open Wednesday, Proud Clouds, Share my Learning 
opportunities and workshops 

- The Early Years area is well resourced both inside and outside, with the outside area having been upgraded in the summer of 2017. 
- Children are motivated and interested in a broad range of activities and are keen learners. A wide range of visits and visitors are planned to 

bring learning to life for children 
- There is a balance between teacher-led and child-initiated learning with high quality adult interaction  
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- There have been some innovative developments to the outside area including a tool workshop, aimed to develop fine motor skills and a 
large-scale construction area which supports the development of the characteristics of effective learning. 

- Parents are extremely happy with the provision (parent questionnaires) 

 

Behaviour and Safety in EYFS 

- Children’s behaviour is good. They show respect for their environment and for each other. This is modelled effectively by staff and children 
respond well. 

- Children understand the rules, follow them well and will explain them to visitors 
- Highly motivated and enthusiastic learners respond positively to the high-quality activities that develop their independence 

- Able to work with sustained interest and application, displaying highly positive attitudes to their learning 

- Pupils demonstrate very good skills of co-operation, sharing and support for each other 

- Staff have been highly successful in supporting children with emotional and behaviour difficulties so that they are successful in school 

- Children work and play safely together and show care for the welfare of everyone, including the staff 

- Children are equally as confident around the school and play a full and active part in all aspects of school life including, Christmas Nativity, 

the School Council and sports events. 

 

Leadership and Management in EYFS 

- Works closely with English and maths subject managers to ensure best provision 

- Ensures policies and procedures, especially for safeguarding, are robust and current 

- Establishes high expectations of herself and her team so they provide the best possible provision, care, nurture and support for all children 

- Actively monitors all aspects of the provision in order to main the consistently high standards 

- Works closely with local schools within the small schools cluster to share expertise and moderate judgements 

- EYFS moderators commented that ‘A real culture of ‘love of learning’ is evident in the school. Adults talk about ‘Growing Learners’ and 

children rise to this expectation.’ and ‘Moderation opportunities are extensive. The teachers and LSAs…..have a good knowledge of the 

children’s current skills and knowledge and what next steps are needed to extend their learning further.’ (June 2014) 
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- ‘The teacher and TAs know the children well……Adults watch, listen and engage with children….and are skilled in questioning. Froxfield 

is a Growth Mind-set school; adults and children use language such as persevere and practice often. They adapt their behaviours as a 

result.’ (Moderation report 2017/18) 

-  

 

Targets for 2018-2019 

- Focus on the development of oracy within the Autumn Term – training for LSAs on Rule of 5 

- Talk to focus particularly on target children. 

- Ensure teachers are consistently acting as positive role models for language development 

- Ensure frequent opportunities for children to see writing modelled by staff making clear links between phonic teaching and writing. 

- Identify strong writing opportunities through literacy, topics and children’s interests. Explore strategies to encourage writing. 

- Ensure that phonics and handwriting teaching are well paced to ensure children have the skills to draw on in their writing 

- Identify small target groups for writing activities and specific taught writing sessions with follow-up application in child initiated sessions. 

- Ensure more able children are able to show evidence of exceeding through carefully planned task design, LSA knowledge of exceeding and through 

the use of the year 1 children as role models and access to year 1 tasks as appropriate. 
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OUTCOMES – overall judgement Good  

LLP Visit Feb 2016: “Progress data shows that children whose learning journey has been within the school make very good progress” and “In 

year 2 the attainment of disadvantaged children was similar to that of non-disadvantaged children nationally, the in-school gap being 

slightly narrower. There were no disadvantaged children in year 6 in 2015.” 

LLP Visit Feb 2017: “The small and varying cohort size requires sensitivity when considering school year-on-year data and making 

comparisons to national data.” 

- LLP Visit Jan 2018: “Pupil outcomes are good and well above national averages in most areas.” 

 

• Achievement in Phonics is usually above national and LA averages. 93% of children met the standard in 2016 but this fell to 81% in 

2017, reflecting a lower performing cohort on entry. In 2018 88% of children met the standard. There was one disadvantaged child in 

this cohort who met the standard. Two boys did not reach the expected standard; one of these children had no school experience prior 

to joining us at the start of year 1. Progress is being monitored and small group phonic sessions have been implemented to accelerate 

progress.  In 2016 there were 2 disadvantaged children in the cohort, who both met the standard. There were no disadvantaged 

children in the 2017 cohort. 

• Achievement at KS1 has been above national over the past three years with particular strengths in reading. Achievement at GDS in 

maths improved over the past 2 years and this has been a focus within our SIP. Achievement at GDS in writing rose from 6.7% in 2017 

to 20% in 2018. Achievement at GDS across all areas is roughly in line with national and achievement of more able continues to be a 

whole school target. These strong results reflect the decision to teach year 2 in a small, single year group class of 15 children. The 

cohort, who were low performing at the end of Early Years, made good progress. There continue to be a minority of children who are 

not making expected progress in maths across KS1; this will continue to be a priority of improvement in 2018/19 

• In 2017 there were 2 disadvantaged children in the KS1 cohort, one who is identified as high-performing disadvantaged. One achieved 

the GDS in all areas and the other achieved the expected standard in maths but not in reading or writing. This child has a personalised 

support programme in place to accelerate progress. In 2018 there were no disadvantaged children in the cohort. 

• At KS2 in 2016 the progress measures covered 8 children and were: 1.4 for reading, 1.7 for writing and -2.5 for maths.  
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• Of the 9 children, 6 achieved the expected standard in GPS and maths and 5 achieved the expected standard in reading and writing (see 

above for a detailed breakdown) 

• Achievement at GDS in 2016 was below national for maths – more able children and maths continues to be a focus for improvement. 

• There were 4 (44%) disadvantaged children in the year 6 cohort and disadvantaged children made as much progress as non-

disadvantaged children at the end of KS2 in 2016 for reading and writing but not for maths; 1.32 progress for reading, 1.55 progress for 

writing and -2.38 for maths . The cohort contained 2 boys and the achievement of boys was significantly below that of girls; -5.51 

progress for reading, -1.92 progress for writing and -9.22 for maths.  

• In 2016 there were 3 children with SEN. They made at least expected progress in reading and writing (0.58 and 1.62) but less than 

expected progress in maths (-2.79) 

• 2016 year 6 a unique cohort. A case study of them has been compiled to give detailed information 

• In 2017 there were 10 children in year 6 and attainment was above national in reading and maths, roughly in line for GPS but below for 

writing and roughly in line for  R,W,M combined (see above for detailed breakdown of achievement) 

• In 2017 at KS2 the progress measures covered 9 children and were: 4.0 for reading, 2.3 for writing and 1.6 for maths. Disadvantaged 

children made good progress. Progress of more able children in maths was -2.19 and attainment of the more able in maths continues 

to be an area for improvement 

• There were 3 disadvantaged children in the cohort who made good progress in all areas (7.89 for reading, 2.77 for writing and 2.37 for 

maths), exceeding the progress of non-disadvantaged children. 

• There were 3 SEN children in the cohort who made good progress in all areas (5.48 for reading, 2.39 for writing and 4.25 for maths) 

• Progress of boys also improved considerably on the 2016 results (3.54 for reading, 2.63 for writing and 2.08 for maths) 

• In 2018 there were 10 children in year 6 and attainment was above national in reading, writing and maths at both EXS and GDS. 

Attainment at GDS for R,W & M combined was in line with national, but this continues to be a target for improvement. 

• In 2018 at KS2 the progress measures covered 8 children and were: 1.8 for reading, 2.5 for writing and -0.1 for maths. Although 

attainment at GDS in maths increased by 20%, progress of more able children in maths continues to be an area for improvement. 

• In 2018, there were no disadvantaged children in the cohort. 

• There was one child identified as having SEN in the 2018 cohort. There is no prior attainment data for this child, but school based data 

showed he made good progress relative to starting points. 
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• Progress of groups is currently been analysed. 

 

School based data 

- School-based data shows that most children across the school make at least expected progress from their starting points. There are 

currently some children who are making less than expected progress in maths. This is a target for improvement and is being addressed 

through staff training, interventions and pre/post teaching. Termly, school-based data analysis identifies any individual children who are 

making less than expected progress in either reading, writing or maths. Where issues are identified, support is put in place to accelerate 

progress. 

 

End of KS Targets 2019 

 

KEY STAGE 2 EXS+ GDS 

Reading 92% 50% 

Writing 83% 33% 

Maths 83% 42% 

 

 

KEY STAGE 1 EXS+ GDS 

Reading 82% 29% 

Writing 76% 24% 

Maths 82% 24% 

 

 

- Whole school attendance has improved over the last three years although fell in 2016-17 to 95.4%. In 2017-18 it was roughly in line with 

national at 96.1% but significantly lower for SEN and PP children. This data was affected significantly by 2 families – each with 2 children 

who fall into one of these two categories. 
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Priorities for 2018-19 

- Continue to raise attainment in Early Years so that: 

o More children achieve the expected standard in writing 

o More children are exceeding expectations by the end of Year R 
- Continue to raise attainment across KS2 by improving the progress more able children make in maths and the percentage of children 

making at least expected progress in writing. 
- Continue to raise attainment across a broad and balanced curriculum ensuring children achieve a standard in the foundation subjects 

comparable to their achievement in English and maths. 

 

 

THE QUALITY OF TEACHING, LEARNING & ASSESSMENT – overall judgement Good 

‘Pupils’ books and visits to classrooms suggest that teachers have good subject knowledge. Work is well-matched to most groups of pupils 
with some good task variation observed in mathematics’ (Consultant report – January 2017) 
 
‘Teachers model learning well, talking through the steps to success. They provide challenging and interesting learning tasks. There was 
evidence of effective questioning and answering’ (Consultant report – January 2017) 
 
‘The school is tireless in exploring ways to engage pupils in rich learning activities which impact positively on their spiritual, moral, social 
and cultural development.’ (SIAMS Report Nov 2017) 
 

- Teaching across the school is good; this is supported by regular drop-in observations and work scrutiny. 

- Leaders are relentless in the pursuit of outstanding teaching and learning. Where findings have not been as expected (e.g. work scrutiny, 

drop-ins) this has resulted in a personalised support and close monitoring and coaching in order for this to improve  

- It has been a challenge to meet the needs of all learners within mixed-age classes and the focus on variation strategies within our 2017-18 

SIP has had a positive impact on provision and outcomes for more able children across the school. 

- Teachers work collaboratively and observe each other to ensure best practice is shared and teachers learn from each other 
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- Two teachers appointed in September 2016 are newer to teaching, three experienced teachers have been at the school for a number of 
years 

- The move to a four class structure in September 2016 has enabled teaching to be more tightly focused on the needs of different groups 
- Additional input/teaching within the afternoon sessions to ensure they are able to keep up and acquire the necessary skills and knowledge 

for their year group. 

- Focus on Growth Mindset and the development of PLTS has improved children’s independence and resilience  
- Rigorous reviews of Marking & Feedback, Teaching & Learning  and Homework policies ensure consistently high expectations  

- Rigorous pupil progress meetings focus on the progress of all groups and individual children resulting in clear actions 
- Culture of continuous improvement. All members of staff continually striving to further improve opportunities, provision and outcomes for 

our learners 
- Performance Management targets focus on the quality of teaching, with personalised objectives for each teacher.  
- In and cross-school coaching as well as training, planning support and INSET have all been effective tools in improving the quality of 

teaching.  
- Regular work scrutiny and fortnightly drop-in observations ensure any issues can be quickly addressed and on-going feedback to staff is 

effective in improving provision. There is constant, on-going dialogue among staff about teaching and learning.  
 
‘There is comprehensive monitoring through regular books looks, formal and informal observations. These are followed up with 
developmental feedback to individual staff.’ (LLPR Report – February 2017) 
 
- Maths Challenge Cards have been effective in improving mental maths skills across the school 

- Well organised classrooms stimulate and support learning 

- Rigorous monitoring maintains high expectations and standards  
- Children’s views are actively sought and used to inform future provision (eg. topic titles, questions linked to topics, literacy genre and texts 

etc) 

- During 2017-18, our assessment systems were reviewed and have been further developed as a result. We work closely with other schools 

across the cluster, moderating to ensure accuracy within our assessments. Teacher assessment judgements are well-supported by 

evidence from work scrutiny and triangulate with external test information. 
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Strengths in teaching: 

- Strong subject knowledge of teachers across the curriculum 

- Use of support staff within class to support learning, for 1:1 programmes and pre/post teaching based on need 

- All staff have good knowledge of the individual children  

- AfL used effectively to adapt planning and teaching  

- Resources generally well used to support teaching and learning 

- Focus on basic skills across the curriculum 

- Teachers plan a wide range of learning opportunities with a focus on using the outdoor environment as much as possible,  

- Majority of children focused and engaged and achieving high quality outcomes  

- Children’s responses are high level & valued by all 

 

 “The monitoring activities undertaken indicated that teachers know their children well and hold appropriately high expectations. Work in 

books showed good progress over time with teachers’ comments recognising achievement and strong evidence of children working with 

increasing independence on their journey to mastery.” (LLP Feb 2016) 

 

To achieve outstanding teaching: 

- More consistency in skilled and targeted use of variation planned for and used effectively as lessons progress to support the least able 

and challenge the most able 

- Greater variety in lesson structure and groupings to promote independence, maintain pace and maximise engagement 

- Consistently high-expectations for every child with an unwaivering focus on secure use of basic skills across the curriculum 

- Insightful AfL to ensure consistent pitch and challenge particularly for more able learners and to inform next steps in planning and 

teaching 

- Learning time consistently used as effectively as possible to maximise learning opportunities across the curriculum. 

 

Priorities for 2018-2019 
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- Improve provision in maths  
- Review the provision for the teaching of writing in EYs to ensure the most and least able children are making maximum progress  
- Improve provision for MFL across KS2 
- Refine the assessment systems used across the school including: termly trackers and processes for SEN children for reading, writing and 

maths and the systems used to demonstrate progress across a broader curriculum. 

- Continue to improve teaching, learning and assessment through the implementation of an on-line monitoring tool. 
 

 

PERSONAL DEVELOPMENT, BEHAVIOUR & WELFARE – overall judgement Good 
We consider responsibility for the behaviour and safety of pupils is a corporate one with all staff, governors and other stakeholders supporting the school policies 

 

‘Peer relationships are supportive, both in the classroom and playground. Teachers and support staff know each pupil well and show high 
standards of care for their safety, for example making sure that Year R pupils know how to hold and carry scissors carefully.’ (Consultant 
report – January 2017) 
 
‘Pupils feel very proud of their school and openly talk about how sad they will be to leave it.’ (SIAMS Report 2017) 
 
 

BEHAVIOUR 

- Children enjoy school and want to do well, showing a positive attitude to learning (2018 survey: 58% strongly agree & 34% agree) 

- Children’s behaviour and conduct both inside and outside of school is very good. Feedback from visits and trips about the conduct of 
children outside of school is consistently very positive. For example, on an Archaeological Dig, the organisers took the trouble to inform 
governors that Froxfield children had been the best behaved and most enthusiastic, a local resident rang the school to praise the 
behaviour of children on a local area walk and Petersfield Library frequently comment positively on the attitude and behaviour of 
Froxfield children. 

- Most children move independently around the school and work well in all areas of the school with most adults.  
- There has been a strong focus on ‘behaviour for learning’ within lessons and there has been a good improvement in children’s attitude 

to learning. The majority of children apply themselves well in all lessons.  
- The school offers strong pastoral support for emotionally vulnerable children through skilled, well-trained staff. 
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- Incidents of bullying are extremely rare. Where these are occasionally reported, they are taken seriously, actions recorded and 
monitored and followed up to ensure no further incidents. 

- There are strong and effective systems for dealing with unacceptable behaviour. Incidents of unacceptable behaviour are recorded 

either in individual records for some children, or in a school Behaviour Book (see Behaviour Book). 

- Positive opportunities and strategies are used to engage children who struggle to control their behaviour e.g. differentiated tasks, 

individualised behaviour management systems, individual responsibilities, helping with jobs etc. 

- The school has had great success in supporting children with behavioural, emotional or social needs (see Case Studies, PBS Reports and 
EP reports). 

- The school has Golden Rules which are very clear, few in number and linked to our core, Christian values. 
- A system of Houses is linked to the behaviour strategies and children respond extremely well to this. There are half-termly ‘treats’ for 

the winning house (see Behaviour Policy). In the latest survey of parents 98% of parents felt their children feel safe in school (survey 
results 2017). 

- A high proportion of parents agree behaviour is good (80% agree or strongly agree in 2018 survey, 20% neither agree or disagree)  

- For some individual children behaviour logs track patterns over time and identify triggers  so these can be addressed and strategies put 

in place to support 

- The school works with BPS to ensure appropriate support and strategies are put into place for individual children. Our school response 

has been praised by the PBS team and we have been recommended as a school for families to consider for emotionally vulnerable 

children. 

- Pupils play an active part in self-monitoring behaviour through an active School Council who raise concerns and decide actions and 

through the house system 

- Older children assume roles that support good behaviour e.g. lunch time ambassadors, playleaders and reading buddies  

- Pupils show respect for others and property e.g. holding doors open for others, allowing adults to pass, using manners at all times 

- Pupils are eager to come to school, cheerfully saying ‘Good Morning’ and quickly settle to their morning tasks.  

- Parents regularly come into school (reading volunteers, share my learning, parents workshops, Friends of Froxfield, etc) and always 

comment on the politeness and good behaviour 

- Achievement and success are celebrated weekly through Gold Book Collective Worship 
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- There have been no permanent exclusions, no racial or homophobic incidents recorded. There has been one fixed term exclusion for 

one day in the last two years. 

 
 “Pupils are courteous, polite and show respect towards the adults in school. They are proud of their school and enjoy talking about their 

learning” (OFSTED November 2014) 

“Pupils of all ages cooperate…..They support each other and are tolerant and respectful of each other’s needs.” (OFSTED November 

2014) 

 

‘Pupils regularly refer to the core values and can explain how they underpin their ‘Golden Rules’ which help them to behave well as citizens 

and learners in the school community. These positive attitudes ensure that pupils achieve well and have high aspirations.’ (SIAMS Report 

Nov 2017) 

 

SAFETY 

- Froxfield School motto is ‘a place where children love to learn’ and children enjoy learning at Froxfield, feel safe and know who to talk to if 
they have a problem 

- The safety of the children in our care is our key priority and the school has a strong safeguarding culture. H&S issues are an agenda item at 
all staff meeting (Parent Survey 2018 – 100% say their child is safe at school). 

- The school actively promotes a healthy lifestyle and children know how to keep healthy. (87% agree or strongly agree in 2018 parent 
survey, 13% neither agree or disagree) 

- They understand and can articulate how they could put themselves in danger eg. using SMART Rules on the internet 

- Pupils understand about safe environments and are confident reporting any concerns e.g. play equipment, slippery floors, wobbly chairs  

- Attendance has been an on-going focus for improvement. In 2016/17 attendance for the year was 95.57% and in 2017/18 it rose to  . The % 
of pupils who were persistently absent was 7.1% in 2016/17, this fell to 4.9% in 2017/18, indicating a positive impact of the strategies put 
in place. Despite the fall in PAs last year, this remains an area of concern with 5 children missing 10%+ of sessions in 2017/18. Teachers are 
aware of the children on this list and work hard to promote good attendance through in school rewards.   

- Attendance of children with SEN support continues to be an area for concern in 2016/17 at 92.07% and in 2017/18 at 92.98%.  This data is 
affected by 2 children who are persistently late after the register has closed. Attendance of PP children has improved and is now broadly in 
line with non-PP at 95.85%. 
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- Lateness is closely monitored.  Where concerns arise, we work with families to help them get their children to school on time. The school 
adheres to national and LA guidance regarding attendance and the use of Fixed Penalty Notices for unauthorised absences. 

- Attendance data is included on newsletters and individual attendance data is sent to parents each term. Where attendance falls below 90% 
without a very good reason, parents are informed and attendance is closely monitored to ensure it moves towards an acceptable level. 

- There are a range of whole school and class strategies in place to encourage good attendance including: termly certificates, extra-playtimes 
and yearly rewards. In April 2018, we introduced a raffle to encourage good attendance and punctuality. Feedback from parents suggests 
that this has been motivating for the children. 

- There is a clear policy and practice in place for registers and checking of unaccounted absence. 

- Accident reporting systems are effective and robust and are regularly monitored by GB in order to identify trends and issues (GB 

monitoring file) 

- The headteacher and Safeguarding Governor meet termly to review practice and procedures and complete an annual safeguarding audit. 

This identifies any areas which may need to be addresses  

- Parents have many ways of raising concerns e.g. Year group reps, meeting with teachers, speaking to the Headteacher on the gate, parent 

consultations, informal chats on playground, through the reading records, through ‘Open Wednesday’ 

- Rigorous safeguarding procedures in place; Safeguarding is a key element to all inductions 

- There is a DSL and deputy DSL who have up to date training; CP & Prevent training for all staff is kept up to date 

- Safer Recruitment practices are followed rigorously when appointing staff; AO, HT and the CofG are Safer Recruitment trained 

- Half-termly Health & Safety Audits carried out by different members of our community including handyman, teachers and governors 

- E-safety is a key priority; E-safety support for parents has been given through a workshop 

- Lunchtime cover is provided by TAs which ensures consistency of standards and familiarity for pupils; regular training is provided by senior 

staff 

“The school’s work to keep children safe and secure is good. Adults in school work very hard to ensure that pupils are 

safe at all times.” (OFSTED November 2014) 

 

‘We love Froxfield for its nurturing and inclusive approach’ (Parent Questionnaire Jan 2018) 

‘The children all get along and care for one another.’ (Parent Questionnaire Jan 2018) 
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Priorities for 2018-2019 

- Continue develop children’s learning behaviours with a focus on developing their resilience and positivity, and an understanding of how 

this will help them to be the best possible learners. 

- Continue the drive to improve attendance and reduce unauthorised absence and lateness through consistently and rigorously following 

Hampshire procedures for penalising absence and continuing to implement schools systems for rewarding good attendance. Improve 

attendance of SEN and disadvantaged children to at least in line with national average. 

 
 

 

 

 

 

 

 

LEADERSHIP AND MANAGEMENT - overall judgement Good 

 

‘Leaders are highly focussed on teaching and learning. They understand their roles well and their self-evaluation is accurate. Leaders are 
having an impact on teaching, learning and assessment, as well as on improving outcomes.’ (Consultant Report – January 2017) 
 
‘The school communicates very well with parents and the wider community. They seek and take on the views of stakeholders as a natural 
part of the self-review processes.’ (SIAMs Report Nov 2017) 
 
‘The Headteacher knows the school well and has drive and ambition for securing improvement. She has made sound strategic decisions to 
ensure that pupils have the best opportunities.’ (LLPR report Jan 2018) 
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- The leadership of the school has created a strong culture of achievement for all. Achievement of all pupils is at the heart of the school’s 

strategic planning and carefully planned, on-going monitoring and evaluation, followed up with clear actions further support this process. 

- Robust systems for self-evaluation and performance management focus clearly on achievement / progress / impact holding staff to 

account 

 

‘The school is well led by the headteacher who has an excellent overview of the quality of provision and the progress of individual 
children across the school.’ (Consultant Report – February 2017) 
 

- There is a clear and evident learning culture which is effectively driving the school to continually improve  

- The school is currently in the second year of a curriculum review with the new stable class structure. We have moved  from a whole-school 
learning cluster approach to a two-year, class-based topic cycle. Planning is being developed for each cluster to ensure coverage and 
progression against National Curriculum requirements. Cluster titles are planned to enable links between subjects and to link with 
children’s interests. Cluster titles include London’s Burning, Pond Party and Lest we Forget. The school places a high priority on learning 
outside the classroom and visits and visitors are planned whenever possible.  

 
‘in the wider curriculum, the school has worked to develop rigorous opportunities for outdoor learning……..The school has developed high 
quality ‘learning clusters’ to ensure that work in the non core subjects is of as high a quality as work in English and maths.’ (LLPR report Jan 
2018) 
 
- The curriculum promotes opportunities for application of literacy and maths skills. 
- We ensure the curriculum encourages ambition through visits from local professionals, including parents (eg. a Marine biologist, a coastal 

engineer, police officer etc). 
 

‘Examples of work on display, including photographs and scrutiny of books show that there is a broad and balanced curriculum. This is 
extended by visits and activities beyond the school.’ (Consultant Report – January 2017) 
 



27 
 

- The school creates opportunities to promote Fundamental British Values and the rule of law, preparing children for life in modern Britain. 

This takes place in a range of ways including within and across the curriculum, through one of activities/special days and within our whole 

school systems and procedures (Curriculum Planning, observations, displays, British Values folder, website).  

- High priority on SMSC, through explicit teaching opportunities, across the curriculum and in the way we approach all aspects of school life. 
Our motto ‘a place where children love to learn’ captures our desire to make learning exciting and fascinating for children. Cultural 
education is identified as a key priority within our school as we have an almost exclusively white British population. 

 

‘Clearly defined values underpin the ethos and relationship within the school.’ (LLPR report – February 2017) 

 
- We look for support and act as a support to other schools both within our cluster and wider – Small Schools’ Group, PALs, Cluster coaching. 

We have a strong history of sharing expertise and resources across the cluster 

- All teaching staff are responsible for leading at least one subject (most have several subjects) thus have a key role as middle leaders 

- Time is given to subject leaders for monitoring and development during termly staff meetings and through additional non-contact time. 

Subject leaders have clear action plans through which they identify strengths and developments and evaluate the effectiveness of their 

work.  

- Subject leaders actively support colleagues to improve practice within their subjects 

- Governors provide both challenge and support to the headteacher. They know the school well and are involved in the school improvement 

planning process. Where issues arise, they are rigorous in following these up and probe and question effectively during Governors’ 

Meetings (Governors’ Minutes). New governors bringing a range of valuable skills. 

- A Governors’ Monitoring Plan, linked to the School Improvement Plan, ensures Governors play an active role in monitoring and evaluation 

progress against clear actions and success criteria. Their monitoring takes a range of forms including pupil interviews, staff & parent 

questionnaires, analysis of data, time in class, meetings with teachers etc. (Governor monitoring file). 

 

‘Monitoring, including Governor monitoring, is closely linked to the school improvement plan and resultant professional development 

has had high impact as a result.’ (LLPR report Jan 2018) 
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- Governors regularly involved in training; Core Subject Leaders meet regularly with their linked subject Governors as part of the Governors’ 

Monitoring Plan. 

 

‘The chair of governors is ambitious for the school and gave confidence that governors use information well to challenge and support the 
headteacher. The role of governors to maintain the good overall effectiveness of the school is particularly important.’ (Consultant report – 
January 2017) 
 

- School continues to be in a secure financial position; staff are used efficiently to maximise learning impact and understand the need for 

prudent spending. Regular benchmarking takes place against schools in similar circumstances 

- All procedures for safeguarding are rigorously monitored and applied uncompromisingly; staff have a clear understanding of where to go 

for support and have developed productive relationships with our partner agencies e.g. PBS, Early Help Hub, Social Services 

- A recently appointed safeguarding governor has taken a key role in monitoring the effectiveness of safeguarding procedures 

- 98% parents (parent Questionnaire, January 2017) consider the school is managed and led effectively and would recommend the school to 

other families 
- PE and Sports Premium spending has had clear outcomes for the children. The funding has increased the skills of staff to teach aspects of 

PE, enabled children to have a wider range of sporting opportunities, including cross school opportunities, and has ensured children from 
all KS2 classes have access to a structured swimming programme. The recent implementation of the Golden Mile led to the school 
achieving 2 top three places at the prestigious ‘Butser Hill Challenge’ and year 5/6 pupils were selected to represent the East Hampshire at 
the Hampshire Schools Final after winning the District event. As a small school we have achieved a high level of sporting success at a wide 
range of district events. 

- The school uses its Pupil Premium funding to improve outcomes specifically for individual children. For some children, this may be for 
enrichment activities such as music lessons, whereas for other it may be for homework support, pre/post teaching to improve achievement 
and confidence in class or for reading and speaking activities. All PP support is tracked and reviewed at least termly. Pupil Progress Meeting 
focus on progress of PP children and further actions are implemented where issues are identified. Many PP children benefit from high-
quality ELSA support and termly 1:1 conferencing has proved a powerful tool to tailor provision, set targets and improve outcomes 
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 “The headteacher has successfully developed the role of middle and senior leaders in the school. They produce action plans for 

improvement, lead training, track pupil progress and ensure consistency in teaching .” and “Governors regularly undertake training and 

are able to hold the headteacher to account for pupil achievement.” (OFSTED November 2014) 

 

Priorities for 2018-19 

- Continue to develop the role of middle leaders, focusing on monitoring provision within their subjects and using their findings to 
further improve provision 

- Continue to develop provision in non-core subjects to ensure there is academic    rigour in skills progression 
- Continue to further improve the school’s provision as a church school 

 

OVERALL EFFECTIVENESS overall judgement Good 

 
‘The school is well led and the quality of teaching is good overall.’ (LLPR Report – February 2017) 

 

- Throughout their time at Froxfield School, children make good progress academically, socially and emotionally. They are extremely well-

prepared for the next stage of their education. 

- The welfare and learning of every pupil is the collective responsibility of all staff and is taken very seriously 

- Staff devote time to develop a deep knowledge and understanding of all pupils and work hard to develop strong relationships with children 

and their families 

- Regular meetings between Governors and staff impacts positively on their ability to monitor the overall quality of the school’s performance 

- Governors have a good evidence-based knowledge about how the school is performing and use their range of skills to support and 

challenge in many different ways 

- Reflection and self-evaluation is highly valued; we are constantly seeking to learn from others to improve provision 
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‘There isn’t one thing about Froxfield that we like, it is a combination of teachers, environment, happy kids, happy parents etc that make it 

such a special place to be part of.’ (Parents Questionnaire Jan 2018) 

 

 


